
Lesson Plan – Chameleons are Cool!
Grade Level:  Pre-First
Integrated Goals:

Science

Students develop strategies and skills for information gathering and problem solving (books, internet, ask an expert, observation, investigation, technology tools).

Library Media

AASL 21st Century Standards

Standard 1:  Inquire, think critically and gain knowledge.

Essential Questions:

How do chameleons’ physical traits help them survive?  

How are chameleons alike or different from other lizards?

Integrated Objectives:

• Students will participate in developing and using an inquiry model for gathering information and taking notes. 
• Students will access prior knowledge, develop questions, gather information, and identify any misconceptions about the topic of study.
Time Required:  60 minutes 
Assessment Product:
SL will assess the completed class graphic organizer and the individual notes contributed by students for understanding of the inquiry and note taking skills. 

Materials:

· Book -  Chameleons Are Cool by Martin Jenkins
· Chameleon puppet (obtainable from The PuppetStore.com: http://www.thepuppetstore.com/chameleon_puppet_p/np8202.htm)
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Chameleon Puppet

· chart paper

· markers

· sticky notes

· Display of nonficiton books about chameleons 
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Background/Scenario:

In an informal discussion with science teachers, the SL (school librarian) proposed this lesson as a way of addressing a science expectation in the district curriculum: "Develop strategies and skills for information gathering and problem solving (books, internet, ask an expert, observation, investigation, technology tools)."  This lesson will be taught prior to a science unit addressing district expectations to study reptiles and to conduct a nonfiction writing assignment in the classroom. The teachers readily agreed that this would be helpful. The lesson builds upon earlier work with nonfiction texts in the media center and the classroom. Prior to this lesson, the SL has read and discussed a fictional story about chameleons called A Color of His Own by Leo Lionni.  The SL will introduce an inquiry model and note taking while reading a book about chameleons and then engage the class in the process. The SL is solely responsible for the teaching and assessment of this lesson as the lesson is conducted while providing common planning time for teachers. 

Lesson Procedures:

Engagement:

1. As students enter the library, the SL holds and manipulates the chameleon puppet to greet them.  Allow the students to pet the puppet and look at the chameleon books on display.  Excitedly explain to the students that they are going to learn some fun and interesting information about chameleons in library class today.  (Maybe even have the song “Karma Chameleon” by Culture Club playing as background as the students enter!)  
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Activity:

2.  Have the students sit on the rug in front of the book display.  Direct them to look at the chart paper, which has the title “Chameleons.”  The page should be divided into two large areas entitled "What We Think We Know" and "What We Learned,” as well as two smaller areas labeled "Questions" and "Misconceptions."

3. Ask students to recall the fictional book about chameleons they read in their last library class called A Color of His Own by Leo Lionni (note: this can actually be done by the puppet – the SL uses a voice for the chameleon, who asks students to remember the story they read about him.)

4. Explain to the students that the SL will be reading a nonfiction book about chameleons today, and that the chart paper is a model for gathering real information about chameleons.  Show them the book Chameleons Are Cool by Martin Jenkins and explain how it is nonfiction instead of fiction.
5. Ask students what they already know about chameleons from A Color of His Own.  Have the students record each idea on a sticky note and place it on the chart paper under "What We Think We Know.” Ask students what other facts they may know about chameleons and place them under the "What We Think We Know" area as well.
Embedded AASL Skills Indicator: 1.1.2 Use prior and background knowledge as context for new learning.

6. Discuss with the students the importance of verifying their prior knowledge during the information gathering process in case some of their prior knowledge may be incorrect (misconceptions).
7. Ask the students about any wonderings they have about chameleons, have them record those on individual sticky notes, and place them under "Questions."  Indicate that questions may be added any time during the reading of the book.
Embedded AASL Skills Indicator: 1.1.3 Develop and refine a range of questions to frame the search for new understanding.

Dispostion Indicator(s):

1.2.1 Display initiative and engagement by posing questions and investigating the answers beyond the collection of superficial facts.

8.  Begin reading the book, asking students to raise a hand when they identify a new learning about chameleons or verify or refute something they thought they knew. The new learning is recorded on a sticky note and placed under "What We Learned" on the chart paper. Sticky notes of prior knowledge that has been verified are moved to "What We Learned" or "Misconceptions."  New understandings that answer questions are recorded and placed on the question that they answered in the "Questions" area of the chart paper. 
Modeling and guided practice:  The SL models note taking and placing/moving information in all four areas of the inquiry model. As the SL starts reading the book, students are asked to do the same by raising their hand and immediate feedback is given regarding their note taking and/or movement of information in the model. 

9.  Independent practice:  Students are divided into groups, and each group is given one of the other nonfiction books about chameleons.  They read the book out loud with their group and decide if there is any new information or new questions to be added on the chart.  That information is recorded on a sticky note.  Students should also decide if any of the current sticky notes need to be moved on the chart developed by the class.

Embedded AASL Dispositions in Action Indicator: 3.2.3: Demonstrate teamwork by working

productively with others.

Embedded AASL Responsibilities Indicator: 1.3.4: Contribute to the exchange of ideas within the

learning community.

10.  Each group reports their findings, making the appropriate adjustments to the class chart.  Classmates should be involved in the discussion about any changes that each group wants to make and weigh in on the decisions about where to place the sticky notes.  
11.  Use the think – pair (or current group) – Share model for gathering information and discussing why each part of the model is important as the SL moves around the room to listen. 
1.4.2 Use interaction with and feedback from teachers and peers to guide own inquiry process.

Follow-up Lesson Idea:  In the next class few classes
12.  Assign or allow students to choose (individually) a different animal to use for a similar activity.  Have the students design their own charts (this should be done on the computer) and do a catalog search of what materials on their animal are available in the library.  Tell students they are going to do a bit of searching on that animal.  Before looking at the resources, have the students fill in any prior or assumed information on the “What I Think I Know” area of their charts.  Students can then proceed using the inquiry model described above, using the cut and paste feature on their charts rather than sticky notes.  If desired, this lesson can be extended into a larger project with a further level of research on the computer.  
